2011 TBL Conference, Las Vegas
"Using TBL Application Activities to Analyze Sources
as Evidence of Culture in Humanities & Social Science Courses”
Joél Dubois, California State University, Sacramento

Workshop Objectives

After this Workshbp, participants should be able to:

1. articulate the distinctive nature of sources that provide evidence for the study of human
culture in humanities & social science disciplines.

2. identify the éssential elements of application activities that effectively guide students in
analyzing sources as evidence for the study of culture.

3. understand the factors that lead to effective discussion following such assignments.

4. use the team.activity format presented in the workshop to create similar activities that analyze
sources relevant to their own courses.

Releva.ﬁt Pedggogiéai Theorists

Bains, Kenneth (2004), What the Best College Teachers Do (Cambridge, MA: Harvard University
Press). Engaging narrative analysis of Bains’ study of 60-70 highly effective teachers (including
Larry Michaelsen, described on p. 128 in the section “Getting Students to Talk”) and what they
have in common. Bains’ emphasis on making big, guiding questions that are highly relevant to

- students provide confirm the relevance of TBL apphcatxon activities and help identify the
distinctive focus needed in humanities & social science disciplines.

‘Barnes, Louis B., Christensen, Carl Roland, and Hansen, Abby J. (1994), Tzaching e3 the Case
Method (Cambridge, MA: Harvard Business Press). Theoretical discussion and practlcal examples
of the case studies approach now widely used in business, medical and other professional schools.
Though more open-ended than team-based learning, written cases provide vivid examples of

sources that serve as evidence of the culture of discussion teaching, which the authors provide as
tools for understanding the method.

Donald, Janet Gail (2002) Learning to Think: Disciplinary Perdpectives (San Fra.nc;lsco Jossey-Bass)
Identifies the distinctive critical thinking skills promoted in hthmanities and social sciences
disciplines (examining psychology, law & English literature) vs. “hard sciences” and disciplines
focused on conerete applications (physiés, engineering & chemistry). The final comparative
chapter is especially helpful for pinpointing the distinct types of analysis featured in the former,
for which TBL guides must provide proper scaffolding in their application activities.

Palmer,. Pa.rker (1998), The Courage to Teackh: Eaplorm_q the Inner Landscape of @ Teacher's Life (San
Francisco: Jossey-Bass). Sweeping overview of the themes and issues faced by anyone who takes
teaching seriously, with a special focus on necessary qualities; skills and perspectives. Palmer, as
sociologist, also features and implicitly contrasts the use of sources as evidence of culture in
humanities & social science disciplines vs. use of sources in the practlcal and theoretical sciences.

On back: sample student response for ‘Arts & Ideas of As1a workshop application activity
[see http: //www csus.edu/indiv/d/duboisi/home.html for other cotrse materials)
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. . Team Assignment #0 (Trial)
(handwrite answers directly ON THIS SHEET)

1.-Analysis: The sources assigned for this introduction provide evidence about the Asian practices

listed below. For EACH case (a) - (c), identify evidence of the way(s) the reflection of people who
practice, the community of people involved, and the practice itself all reinforce one another.

*‘*SPEC[FY people, events, objects, Words and/ or spaces involved, citing p.#, slide, ete.**

(a) 19th CE Mongohan Buddhists-dance in Tsam festival (Asia Soaety web site) > **20-40 words **
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(b) 20th CE Korean shamans channel spirits of Changun (YouTube) > #2040 words ™ )} - W@ et
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(¢) “inhabitants of Xg57H4y" [as seen by hypothetical exh'aterresmal] (PPT) > **20-40 words ** \
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2 Rankmg usmg ROMAN NUMERALS next to each of the above (a) - (c), rank them ZI) most 2/

- dramatic - (IV) least dramatic examples of practice, reflection & commumty strengthemng one
another, then explam your ranking, using the back of the page as needed:
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3. For Informal Discussion: when & in what way(s) might practice, community, & reflection . il ..
undermine one another, in shamanic culture as well as in settmgs more familiar to you?



Team Name:

HRS 71
Application Activity #0 (Trial)
(handwrite answers directly ON THIS SHEET)
1. Analysis: The sources assigned for this introduction provide evidence about the Asian practices
listed below. For EACH case (a) - (c), identify the community of people involved and what they

reflect about as they practice; and present evidence from the relevant source regarding the way
that practice, reflection & community all strengthen one another.

*SPECIFY people, events, objects, words and/ or spaces involved, citing p.#, slide, etc.**

(a) 19th CE Mongolian Buddhists dance in Tsam festival (Asia Society web site) = **20-40 words **

(b) 20th CE Korean shamans channel spirits of Changun (YouTube) : -> *20-40 words **

[(c) “inhabitants of Xg57H4y communicate/interact with surroundings” (PPT) - **20-40 words **] -

2. Ranking: using ROMAN NUMERALS next to each of the above (a) - (c), rank them as (I) most
dramatic - (III) least dramatic examples of practice, reflection & community strengthening one
another; then explain your ranking, using the back of the page as needed:

* “Choice I is the most dramatic example of practice, community & reflection strengthening one
another because|, in comparison with Choice II}...”

* “Choice Il more dramatically shows the three elements weakening one another because...”

3. For Informal Discussion: when & in what way(s) might practice, community, & reflection
strengthen & weaken each another in settings familiar to you?
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galysi The Vinaya stories (+ one legend) collected: in CP, 135-44 suggest that settled monks in.
the 1%-5" centuries CE faced both personal and social challenges in deéaling with the dead*&: the

property they left behind..- What challenge(s) of this type do each of the vignettes below !
illustrate? Precisely descmbe challenge(s) linked to at: least one vignette from each of: (a) (d)

’7, (@) (3) ghosts of dead monks prevent distrlbution of their bowls & robes (p 487- 88) A . '
+ a very rich one reborn: as a hungry ghost, (p 500-502) e }%‘
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& (o) Buddha points out need to attend to (2) monks stressed ® moment of death: (p 494- ) ..
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2. Best Evidence: using ROMAN NUMERALS next to each of the above (a) - (d), rank them as (I): most

dramatic - (IV) least dramatic illustrations of challenges faced by settled monks dealing with the
dead and the property they left behind heh explairi yeur top two chojces (use bacKas needed)

* “Choice | is the. most dramatic illustration of cballenges faced by settled monks 'dealing witﬁ the
dead and the property they left behind because "’ r‘f cx&u\ss o~ .
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3. For Informal DiScussion: What do the- above scenes’suggest about the relationship between - ond vt (,
settled monks and laypeople? To what ‘extent and. jn What way(s) does this source seem-to you po$p<> !

historically useful, and what pr;oce;s do.you use. mextract historically -uséful int‘ormation from it? oz
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QQTN Team Assignment #1c
1. Primary Task: The Mahaparinibbana Sutta (CP, 81-99) describes the people and divine beings
who reportedly visited Shakyamuni during the last days of his life and helped cremate his body.
Select the one scene that most powerfully shows the relationship between Shakyamuni, other
ascetic wanderers, and the laypeople who place their trust in them; then sketch a poster to
represent the scene. **NOTE: you will be evaluated on choice of details vs. artistic talent.**

(a) “Poster:” coheswely show people, setting(s) & TIME(S), actions and dialogue/words from your .
chosen scene in relation to ONE OTHER SCENE BEFORE & AFTER IT; incorporate (NOT listed .

separately) key words & phrases for each scene, with page # references in parentheses
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(b) “This is the most powerful lllustration of the way Shakyamuni, other ascetic wanderemand layWnrr A
people relate to each other because... (> use back of page to respond)
[IMPORTANT: explain why your MAIN scene in 1(a) is a more powerful example than at least
one other scene you could have chosen from the OTHER HALF of .the sutra, citing p. #(s).]

2. For Follow-Up Discussion: What is the nature of the power of force in which Shakyamuni’s’
followers place their trust? To what extent and in what way(s) does this source seem to you
plausible and “historically reliable, and what standards do you use in making this evaluatron?




